
































































Italian-sounding names taken from the school directory. 

Subhas (1964) found the level of aspirations and the negative 

attitudes toward higher education among the males had increased. 

Apparently, the historically negative attitude toward education was a 

carryover from their Southern Italian beliefs and traditions. 

Charles Ferroni in his dissertation, The Italian in Cleveland: A 

Study of Assimilation, examined four institutions to determine the 

degree of assimilation they provided since the late l920's: national 

churches (Roman Catholic and Protestant), local and national 

organizations, public schools, and the settlement houses. Although all 

four institutions served as bridges connecting the Italian culture 

with the American experiences, the public schools and settlement 

houses were from the beginning strongly American-oriented 

institutions. 

Certain events changed the original roles of the institutions 

such as restrictions of Italians caused by shifting immigration quotas, 

prohibition, and the depression. However, improved economic 

conditions and World War II contributed to the process of 

assimilation; the Italians became more financially able to move out of 

their communities. Worl� War II brought an increase in intermarriage 

with non-Italians and a more rapid assimilation. 

The Italian lodges, found earlier to have preserved customs 

and tradition, also helped in the adjustment to American ways. 

However, they suffered a drop in membership due to the restrict.ion 

of Italian immigration, the older men dying off, and the younger men 

expressing disinterest in preserving the organization. Today, 
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teachers tried to be aware of the needs of the community. Italian 

language was taught to the children while English was taught to the 

adults (1937). 

The parochial school experience appeared late because of the 

economic status of the Italians. However, some Italians were 

aatisified with the education the children received in the public 

school and did not send their children to the Catholic schools. 

Eventually, programs such as open-air classes and the model home 

were no longer needed in the public school and were discontinued. 

The settlement houses served as bridges in facilitating the 

assimilation of the Italian community by teaching American customs 

and traditions. The Alta Settlement House named in honor of John D. 

Rockefeller's daughter (who made funds available for the building 

and its up-keep), opened in 1895 with a nursery and kindergarten. It 

aleo provided social, educational, and recreational activities. Special 

classes for young girls were held in sewing, cooking, and millinery. 

A library was added to the settlement house, and it provided 

classes in English, as well as books in English and Italian. The 

librarian translated books into English, read stories to the children, 

and guided them in developing good reading habits. 

The settlement houses which once emphasized teaching .of 

American culture and traditions are now used by people of many 

different ethnic and social background. The author concludes, that 

in the process of assimilation, the Italians did not discard their 

heritage to replace it with Anglo-Saxon one; instead, they willingly 

gave of self and adapted their heritage to the American experience. 
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inadequate water power. 

With the discovery of petroleum and natural gas in 1884, and 

given the rich suppl7 of coal, the economic thrust became industrial 

rather than agrarian. The improvements in transportation, evidenced 

by the National Road joining Cumberland, Maryland, and Wheeling, 

West · Virginia, expanded markets to the West and South. Coal, 

glassware, and metal products could now be shipped more easi17. 

With the proliferation of these industries, men were . needed in the 

mines and factoriea, making this area an attractive one for 

immigrants. 

Italian Immigration of Washington, Pennsylvania 

Since the Italian immigrants who arrived in Washington, 

Pennsylvania, in 1900 had no homes, they lived with relatives or 

friends who had arrived earlier from their villages in ltab'• Some 

came directly to Washington, Pennsylvania, to live, while others who 

worked on the railroad found themselves stranded there. When a job 

was completed, they were simply forced to settle in the region. The 

immigrants found employment in the glass factories, steel mills, and 

coal mines. Polka' City Directory for Washington, Pennsylvania, in 

1890 - 1900 listed six glass manufacturers and one brick plant. Map I 

■bows the location of these industries. 

The Italian immiarants, skilled and unskilled young men, were 

handicapped by the language barrier and cultural differences. Those 

either knowledgeable in English or having a skill were more likely to 

find employment as musicians, masons, carpenters, , shoemakers, or 
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fruit dealers. Five or ten years later, many became owners of 

confectionary stores, grocery stores, bakeries, barber shops, tailoring 

shops, and pool halls. 

Italian Population of Waahington, PennsYlvania 

Basically, the number of Italians who migrated to the Washington 

area in the early 1900's was small. The population of Italian 

immigrants recorded in the United States Census of Washington, 

Pennsylvania, in 1890 was 48. The 1900 Census showed a slight 

increase with 52 people born in Italy and 19 born in America, making 

a total of 71 people of foreign stock (i.e., foreign-born with children 

born in America). There was a significant increase in 1910 when the 

total reached 590 (see Table 3). 

Accordina to the United States Census of Washinaton, 

Pennsylvania in 1970, 947 residents were of Italian foreign stock. In 

1980, there were 1506 Italians listed under. the single ancestry group 

(see Table 3). Of the 15 nationality croups identified, over 11 percent 

of the city's population of 17,272 were Italians or Italian-Americans 

(see Ceneua Trace Outline Map 2). 

Selecting the Sample Population 

For this study, 40 subjects, 19 male and 21 female (approximately 

3 percent of the 1506 Italians), were interviewed: 

A. First Generation Italians n = 30 

Second Generation Italians n = 10 

B. Born in Italy never attended American schools n = 20 

Born in Italy attended American schools n = 10 

Born in United States attended American schools n = 10 
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occupation, reason for migrating, and settlement pattern. The 

question■ in Part II were used for Italian-born subjects (arriving 

after age 14) with no formal American education. Usually, this group 

did not attend public school because of age and lack of English 

classes for immigrants. The third set of questions, Part III, was used • 

for Italian-born subjects with either a partial or complete American 

�ducation. These questions were also used when interviewing second 

generation Italians reared in an Italian family in which only the 

Italian language wa� spoken (see Appendix A Interview Guide). 

Of primary interest were the responses to questions concerning 

language acquisition. An effort was made to determine the conditions 

under which language was acquired and various forms of instruction. 

Respondents were asked if they received help from merchants, 

peddler■, co-workers, relatives, boarders, or nefahbore. 

The second purpose of the study was to determine fact.ore either 

in or outside school which affected the Italian immigrants' and their 

children's assimilation into American culture. They were asked if they 

received help in their adjustment from co-workers, interpreters, the 

Vice-Counsul, fraternal organizations, churches, and recreational 

activities. 

Procedures 

The subjects were called and asked if they would participate in 

the project. The procedure and purpose of the research were 

explained. They were told that their early experiences in America, 

especially how they learned the language and culture, should be 

41 





























































Students Part-Time Jobs 

Sixteen of the 20 students who attended American schools 

worked two or three hours every day after school and ten hours on' 

Saturday, There was no problem getting employment in the late 

1920's and early 1930's, Ambitious and industrious youngsters 

created their own jobs--picking grapes for one cent a quart, 

shoveling snow, gathering and bundling old newspapers (sold for one 

cent a pound), and selling newspapers on street corners, One helped 

clean the Globe Theater for twenty-five cents a week and got free 

admission to the movies, He also sold garden vegetables before and 

after school. Another boy at nine ;years of age sold laundr;y soap 

door to door with his toy wagon. After his father's death, the 

factory superintendent allowed him to go into the factory with a 

basket full of· candy and sandwiches to sell during lunch break. 

After school, he bought food and prepared supper for two bachelor 

tailors, 

Children learned the value of money in their . parents' 

businesses--the grocery store, the restaurant, the shoe store, and 

the shoe repair shop. Others helped their parents sell farm 

products from a pushcart or sold icecream. In the summer, a few 

boys were taken to a farm to hoe corn at six o'clock in the morning 

until six o'clock in the evening. 

In addition, students worked for others in icecream parlors, 

drug stores, soda fountains, shoe repair shops, tailor shops, and 

garages but always in menial positions, It was difficult for an Italian 

immigrant to get employment as a sales clerk, bank teller, or 
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telephone operator. 

During the summer,· boys 13 and 14 years of age frequently 

worked in the glass plants with the labor gang. They described 

their work experience as hard and dirty, and experienced 

discrimination first-hand. 

When asked if they had time to study after work, one admitted 

that hie grades suffered when he worked nights in the glass factory. 

The parents encouraged the youngsters to work, and the children 

usually contributed their entire pay to their parents. Very seldom 

did they receive an allowance or money for anything other than 

necessities, ex�ept perhaps for an occasional school function. 

There was a custom in Italy to keep youngsters off the streets 

after school by having them work without pay in a shop learning a 

trade or running errands. One man heard his father ask a friend, 

"Can you use my boy to clean in your shop after school?" He was 

hired and worked from four o'clock to six o'clock in the evenings 

without pay. Later, he received $.50 a week, and $1.00 for working 

11 hours on Saturday. After four years, his wages were increased to 

$2.00 a week. He said, "It served a purpose. I learned how to 

repair e_hoes and repaired all my family's shoes." One woman pumped 

water for her neighbors on wash day to earn ten cents for admission 

to the movie, while her brother ran errands to obtain his ten cents. 

These part-time jobs helped children learn some English words, 

local customs, and the value of money. After completing high school, 

some continued with the same occupation, while others went on to 

college. 
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days later he died, leaving hie wife with nine children. They had no 

life insurance, and the funeral expenses were paid on a monthly 

installment plan. 

A common practice in the glass plant when the furnace had a 

crack and needed repair was to send men into the furnace to remove 

the glass and clean it, since the boss did not want to wait the 

several days needed to cool the tank. They went into it with 

cloth.es wrapped around their heads for protection. They could only 

tolerate the high temperature for a short time. Many suffered 

burns, back injuries, and brain hemorrhages. 

Other accidents occurred in the construction of buildings and in 

the mines. To some, the danger was less important than the freedom 

of working in the coal mine and making their own choices. "It was 

dangerous, but I was careful where I placed the post. No one taught 

me, but I watched and learned by trial and error." However, many 

suffered back injuries and developed black lung disease (silicosis). 

Another occupation for the immigrants was working on the 

railroad, which consisted of cutting and replacing logs, or working as 

water boys. They worked ten hours a day, seven days a week for 

$60 a month. 

When work was scarce, they worked in the mines or in a 

quarry; the immigrants were constantly on the move. They even left 

their families and traveled to surrounding towns to build roads, haul 

stones, and clear land for buildings or • airports, returning on 

weekends to get clean clothes and food. 

From several interviews, it was found that the glass plant had 
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